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FOREWORD 



f > " -V / .. .. 

The Educational Resources Information Center (ERIC) is a nationwide 
information system operated by the.National /Institute of Education (NI^E) of 
the Department of Education as a service to educators throu£hout f the country. 
ERIG * makes available through hundreds of libraries and information centers 
over 220,000 unpublished documents on all phases, levels, and subject areas of 
education.. ~This is accomplished through ERIC's network of specialized centers 
or clearinghouses , each of; which is responsible for acquiring, evaluating, 
abstracting, and indexing current documents within a particular educational 
area. The bibliographical information and abstracts for these documents are 
then listed in ERIC 1 s monthlyreference publication, Resources in Education 

(rie). /• . ^-^f " A?;-. — - ^ ^ 

/ 

The ERIC Clearinghouse on • Reading and Communication Ski lls (ERIC/RCS) 
collects, evaluates, and disseminates 'educa t ional information related to 
research, instruction, and pr o fe s s i ona 1 preparation in reading, English, 
educational journalism^ and speech communication a t m a 1 1 levels and in all 
institutions. The scope of interest of ythe Clearinghouse includes research 
reports, literature reviews, curr iculumXgu^ies and descriptions, conference 
papers, project or progr_am-reviews , and .other, -print materials . 



One of the primary goals of ERIC and NIE is to present the information 
found in the ERIC system in a format that will be useful to the classroom 
teacher, the administrator, and the curriculum developer. Such is the goal of 
this bibliography, which brings together titles and descriptions of curriculum 
guvfdes recommended by the NCTE Committee. to Evaluate Curriculum Guidelines and 
Competency .Requirements . ERIC/RCS is pleased to assist NCTE in providing thtis 
continuing service to educators. 

«. Charles Suhpr • 
Director, ERIC/Rbs 



INTRODUCTION 



To help teachers' and administrators to develop exemplary English language arts 
curricula 5 , the NCTE Committee to Evaluate Curriculum Guidelines and Competency 
Requirements, through the cooperation of the ERIC Clearinghouse on Reading and 
Communication Skills (ERIC/RCS), has prepared this annotated list of 
r e coraraende d ''curriculum guides. Its purpose is to. publicise/ carefully, planned 
and well-written curricula, providing models for those who are currently 
reviewing their programs and want to consider a variety of cuirricular 
f ramew6rks , content units , and individual lesson plans . Local curriculum 
IfommTttees may find it worthwhile to study th es e * gu i de s with j several 
cans iderations in mind: ph-ilbsophy and rationale; objectives and 
organization;^ activities fo*f* the teaching of composition, reading, or 
literature^ evaluation; .and the applicability of a given curriculum in another 
setting. In addition to the 5 -1 9 83 ;1 is t , the annotations are reprints for 
curriculum guides recommended in 1982 and 1981. The criteria used i>y the 
committee in evaluating curricula arfc also included and should prove helpful 
tq curriculum planners seeking a spt~~crf standards. 

1 * 1 

The guides recommended here are available from the schools and agencies 
that produced them or from the ERIC Document Reprpduct ion Service (EDRS).j , i 
Only curricula that have been assigned ERIC document (ED) numbers, gyren in 
the annotation headings^ can be ordered through EDRS* Curricula not available 
through EDRS are so noted, 'as are those that will become available in the near 
future. .EDRS ordering information is found at . the end of this booklet. I * ' 

■' • ' • ' \ ■ • 

Still another service- to local curriculum planners is the opportunity: for 
review of curriculum guides ,. of fered free of charge by the committee. A | _ 
school district should mail two copies of its curriculum guide to thejNCTE 
Committee to Evaluate Curriculum Guides and Competency Req.u i r emen t s , f\l 1 1 1 
Kenyon Ro^d , Ufbana, II 1 ino is 61 801 . In addition, the Committee would 
iappreciate t woVs t-a t e men t-s-: — o n e— that— in die ate s _ wh ethe.r_ the guide should be 
(considered for inclusion in the next publication of Recommended English 
{Language Arts- Curriculum Guides, K.r-12 , and a second that describes (the 
development of the guide, the nature of the school population and community, 
and the guide's relationship to other curriculum' materials in use . When a 
school district sends a curriculum guide for review, a member, of the. committee 
examines the materials carefully, reports in written form according to ithe 
criteria, §nd» records' comments on a cassette tape that is sent to the 
participating" district . " ( 

] The National Council of Teachers of English regards curriculum 
development at the local level as a professional activity of the highest order. 
Tlie committee's review role and the publication of this twoklet are testaments 
of| this regard. 'The Committee to Eyaluate Curriculum Guides and Cpmpetericy 
Requirements urges teachers everywhere to encourage and participate in the 
continuing work of "curriculum development. .1 
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CURRICULUM GUIDES 
RECOMMENDED INj 1983 ' 

. ; 1 ■ ' : " ■ ' . • >■■ ' ; 

ELEMENTARY 1 

\ ■ ■ v ■ - 

Elementary .Language Arts Curriculum Guide. New Orleans Public Schools. 
1982. -Available from Hilda W.; Young, New Orleans Public Schools, 4100 Touro 
St ree t , New- Orleans , Louisiana 70122. ($25.00), [Soon to be Available in 
microfiche, from EDRS. ] ■ 

Emphasizing the . i n t & r r e 1 a t i o.n sh i p s of listening, speaking^ reading, and 
writing, this curriculum guj.de' provides a .comprehensive .^language, program for 
each grade level from Kindergarten through grade sj.x. Following brief 
statements of phi lo'sophy and objectives, the bulk -of ^the^guide is ^de'Voted J; o 
descriptions of ^ activities at each grade, level and across the fo*ur stvands of 
the curriculum. Each description lists learner outcomes for the cognitive, 
affective, and psy'chorao tor domains arid titles of additional resources.*- A 
spiralling scope and sequence is . provided for each grade l>evel, indicating the 
steps necessary to reach specific go a 1 s . ^N^p pendices contain a list of 
currently adopted i texts in language, arts for the Orleans Parish Public 
Schools, ^a^biblliography of professional books, the word lists used by the 
state of Louisiana for its/ ; basic skills tests, and notes on listening, 
speaking, reading,! and writing. 

Composition Handbook' for Decatur Teachers. Decatur Public Schools. 1982/. 
Available from Betty Watkins, Decatur Public Schools District 61, 101 West 
Cerro Gordo, Decatur, Illinois '62523. ($4°.50 per copy, $4.00 for 12 or more).*' 
[Soon to be available/from EDRS. ] ' 

Designed for the classroom teacher, this composition handbook suggests ways in 
which the teacher can integrate composition -6c tiv i t^ie s with the Macmilliam 
language program 1 The first part of the haadJ^ok examines current research 
findings: (1) students learn to write by writing, (2) a variety of writing 
experiences is/ necessary, (3) t^he' writing process is as important as the 
product, (4) mistakes in writing can be an indication of growth, (5) revising 
must be a. part o f | the* writing process,' (6) a real audience is important if 
_st_uden ,_ts._^are_ to _take i writing se r i ou s ly , (7). teachers must learn to find, 
better ways/to handle the paper load, (8) wr it ing mus t be done in all subject 
areas , ( 9 N ) wri ting contributes to intelligence, (10) writing aids in* the 
development of reading, and (11) reading aids in the development of writing. 
The second part of the handbook offers writing goals* and activities for 
kindergarten through grade six students. In addition, this section provides 
summary statements ofjthe skills the average student should possess at the end 
of each grade H and 'a* list of sources/for further writing activities. 
Appendices contain suggestions, tips, and methods for handling the paper load, 
waiting in the content areas, and developing audiences for students' writing, 
as well as lists of publishers of student 0 writing andwriting contests* 



Arlington 



Arlington 



Elementary School Handbook for Expository Writing Grades K-3. 
Public Schools. 1980. .' . * v 

* * 

Elementary School Handbook fo* Expository Writing, Grades 4-6. 
Public, Schools. 1980. ' . . ' , : ' > .'. 

Intermediate" School Handbook for Exposi tory. Writing , Grades 7.-8. 
Arlington Public Schools. 1980. c , • . 

High School Handbook fo'r Expository.' Wri ting, 
Public~Schools . 1980. / , 

High School Handbook for 
Public Schools, 1980. 



Grades 9-10. Arlington 



Expository Writing, 'Graces 11-12. Arlington. 



Available tt'A* EXPO P r oj e c t , Ar 1 i n g ton Public Schools, 
Street, Arlington, Virginia 222 v 07 ($12.00 for each guide') 
Process 
.Project . 



1426* North Quincy 
[EXPvO Wri'ting 

Tests, including a test' manual, are also, avai lable frfcra the EXPO 
For information, write the EXPO, Project at the .above address.] 

m » *■« • i 

These five guides have been developed on the premise that coherenf, unified 
writing is. a skill that can be . taught' through mastery ''of the five-step writing 
process : ^p rewriting , outlining, writing, proofreading, and rewriting. % Each 
oft 



the guides contains an overview 



of expository writing and goals , a 
di'scussion of tH* writing process, writing exercises^ for each of \ the five, 
steps, and extensive appendices. These appendices, which ^ordinate w^i th the 
. ! » • _n_ -J e u :„j;„;j„,i m.i'Ho Jnrludp such items as a definition or 



grade levels of each individual guide, include such items as a defirt: 
terms, considerations in designing topics, topics, sample paragraphs, hpits 



of 
t o 



the writer, standards for writ'ten. work , -/-evaluation sheets, *ntii>; 
assignments, and a materials' ^catalogue . | 

^ .... '" > / ' : . .4 ■ 

Anchor Papers, Grades 4-5. Wappingers Central School District. 19.82. 

'The "anchor papers" included in this sample serve as examples Q f the rjange of 
responses possible for, each of the four i levels in the holistic rating, scale, 
proposed by New York State for scoring its new writing test.- This guide 
describes^the process by which the. anchor papers were scored and selected from 
a totaAuraber of 745. In addition, to the- anchor papers, the guid e< includes 
commentafi.es, generalizations , instructional activ ties, and fresults. 

Reading/Language Arts: Elementary and Middle/s.chool Curriculum 
Objectives. Boston Public Schools. 1982. 

The purpose of jAis guide is to outline clear objectives inf. reading, writing, 
listening, speaking, and cri tical . thinking with emphasis on She integration of 
these language arts. The following individual categories are charted for all 
nine grade levels, kinder^r ten through grade ejgh t : ■ ■ (I > y»rt ety of 
m^t'e-rlal — experience with a b-road Grange of reading material , 12) literal 
cbmprehension-reading/listening for... the explicit meaning; (3) , JWP!^ 
comprehension-reading/listening "between the. lines"; 1 4) evaluative 



coratprehens ion— reading/li s t e n in g wi th # cr i t ica 1- insight; (5) vocabulary 
-b u V\l ding — word recognition a n«d word^meaning; (6) variety of 
writing — expedience with a broad range c?f writing modes; (.7) writing--the 
craft; (8) writing — mechanics and usage; (9) speaking — <jral reading., speaking, 
and presentatipn; ( 10) *s tudy ski 1 Is™ lo ca t in g , organizing, and retaining 
information; and (11) language s t rue t u re-- pa t terns and nomenclature of 
English. All objectives are presented in two calurutis^ one listing the 
objective and its scope and the other giving an example of what . the studen t 
should "be capable of when the objective -is reached. In addition to the charts 
'of objectives, this* guide provides a thorough introduction explaining the 
arrangement of the material, a statement of philosophy and goals, a vertical 
skills list, and appendices with checklists, proofreading marks , and a chart 
indicating correlation with state skills. / ' J 
. . * * . 



Teacher's Guide* for Utilization of Performance Standards : ** Comprehensive 
Competency Based Education Plan. * Primaty^III and Grade 5. "St. Louis" Public 
Schools. lWIT " ■* * » " 

Developed to provide performance standards x in fanguage arts and mathematics to 
be used as bench marks for assessing pupil Achievement, this; guide cbntains 
the performance standards for primary III and grade 5, directions for 
assessing pupilj achievement of these standards, some of the instruments to be 
used in assessment , and a checklijst^ for recording pupil progress. The 
performance -s tarndards are presented in a ctoart, which includes a s sta£emetlt Sf 
performance standard areas withijn the language arts and mathematics , ttie 
clusters of competencies derived from these areas,, the g enteral perforraaae'e 
expectations , and the essential performance • indicators. The directions for 
assessing essential performance indicators are offered to insure uniformity in 
determining pupil achievement in the skills for which, the objectives were 
written, while som^e » tests are included to aid the classroom teacher . 
Directions for marking the' checklist 'are provided with the checklist , which 
indicates areas of puD/il achievement. 

A Curricu lum, GixiiM for Language Arts: Kindergarten- through! Grade 5. St. 
Louis Public Schools. 1982. • •., ■ 

The language a'rts curriculum provided in this guide consists of four subject 
areas: ' reading., language, spelling, and handwriting. Each of these subj-ect 

areas <is in te r re 1 a t ed "wi th identical skills being tatight in several subject 

areas, with the repetition presented in the" outlined objectives and ~slci"lTs~fo~r~ 
eadh level/grade and the 'scope dnd sequence, '^charts. These charts ajso 
indicate the leverfl/grade ad which each skill is introduced. The guide 
outlines goals for the St. Louis public schools and°for each area within the 
language arts. Scope and sequence charts are y^o f f e red' for reading, gifted 
Reading, language, gifted! language, spelling, and handwriting. The fqllowing 
individual sections of the guide include materials, objectives and skills, 
cprr e 1 a t i on s , guidelines', and activities: kindergarten, primary I, primary 
IT, primary ?[I I, grade *4, grade 5, primary II gi^ft'ed, primary III gifted, 
grade. 4 gifted, and grade^ 5 gi f tied. An" appendix contains additional material, 
including phonetic rules, four types' of reading, types of comprehension, 
elements in literatur^, survival words, and a glossary. 



Middle .S.choal Communication Skills Curriculum Guidef. St; Louis Public 
Schools . 19JB2. ; ' N I 

Th'e curriculum" presented in thris guide was designed to use an 
interdisciplinary approach and to pr<^e for the sequential development of 
basic skills in all areas of comm'un ication: reading, writing, spelling, 
speaking, and listening. The'guide includes statements; on, the^ philosophy and 
goals of the St. Louis public schopls and the* philosophy of, the middle school 
communication, skills program, an overview of this/- program, a chart on the 
interrelationship) of subjects .in th^middle school, «.d a discussion of the 
Characteristics of the middle -school student. . .'i . ' y 



A section on communication lists skills and objectives for grades six through 
eight, while the following sections contain activities and materials: 
reading, language / s pelling, and handwriting. In addition the guide offers 
correlation charts, lists of audiovisual mate/rials, outlines of <a gifted 
pr.og^am for" each of the three grades,, and a .mode 1 interdisciplinary .*mt. An 
appendix, with related materials, .concludes the guide. 

SECONDARY , , - ., . ^ ■ / ' • '• / \ 

English: High. Sch6o M l Curriculum Objectives^ Boston Public Schools.. 
' 1983. • I ' f ' ! ■■ \ 

The objectives' in English for high" school students listed in this guide 
continue thl sequence found in "Reading/Language Arts Elementary; and Middle , 
School Curriculum Objectives." For each of the four grade levels, objec.tives- 
are presented in two columns (one for objectives and one. for examples fbr, 
evaluating s tuden t N mas tery ) in the following categories : ; (1 ) vane ty- of 
material--reading% brtfad range of material; (2) Ut.eraa 
comprehension— reading/listening for the explicit meaning; (3) interpretive 

- comprehension-reading/listening "between the Haes"; 4) evaluative 

- ,comprehension-reading/listening.with "critical insight"^ (5<y Vocabulary 
' building; (6)-variety of writing-the process; (7) -writing— the craft; (8) 

writing— mechanics and usages (9) language structure—patterns and 
nomen cla ture^ of English ; (10-) speakings-oral reading, _ discuss^ n an d 
presentation; ' and (11) stud.y skills-locating,, organizing and retaining 
" informat&n,-and improving' test-taking skills. In addition to the^ lists of 

obl^TETVe^T _ tTris-Tuird^-^ describing the various 

v sections, a statement, of philosophy and goals, and appendices containing 
editing marki and a corrected essay, a sample expository essay and 
explanation, answers to examples for e ach o f the ^ f o-ur grades, and a 
bibliography. . \ . • 

English Curriculum Guide, 7-12. Fremont Unified School District. 1983.- 

Constructed to serve-as a contract among English teachers within a district, 
this guide lists nine objectives , including the fol lowing > to improve the 
quality of English language arts and reading -instruction in the secondary 



schools; to articulate and connect English curriculum objectives* skills, and 
concepts into a K-12 continuum; ana to bring classroom practices ift line with 
current research and theory. The gui4e is compiled in a loose-leaf format 
with tab .dividers for the sections, as follows: introduction and philosophy; 
policies and procedures ; responsibility and evaluation; .e'&ntinua, with 
"individual language skill objectives charted for kindergarten through grade 
twelve; adult/continuation^ and teacher helps. The material provided within 
e-a&h of the # grade divisions, seven through twelve , includes ski 1 1 objectives 
and' sample assignments in five areas: reading, vocabulary, ,and critical 
thinking,; study and location skills; composition, grammar, and usage; 
speaking, listening, and performing; ahd literature and other media. 

The 'Cultural. Exchange: Literature, A Multicultural Perspective. 1980. 
Available/ from the Humboldt Courkty Office of Education, 901 Myrtle Avenue, 
Eureka, California 95501 ($40.00). 

Developed in response to the perceived need for an increase in multicultural 
..curriculum materials, the Cultural Exchange is an instructional program 
for grades 9 through 12, based upon a cross-cultural approach to a comparative 
study of >tiuman similarities and differences. As such, it develops academic 
skills in secondary literature programs emphasizing *sh or t» s t or y and poetry 
, ob jecti ve s while using multicultural content. Theshort story unit 'contains 
'sections, w^ith literature samples and activities, ' ot} heritage sharing, 
charac terizat ion, -setting, conflict, plot, common dxper ience.s , family roles, 
and assessments. The poetry unit includes material .on poetry elements, 
imagery an^d symbolism, simile and metaphor, voice, narra'tive poetry, and 
theme • \ ... , « . f — 7^ 

Program Overview: English Language Arts, and Reading. Seattle Public 
Schools . 1979. \ " . 

The , language 1 arts program out lined in . this guide* focuses on both skills and 
content: the skills of reading, oral* | lan guage , written' composition, and 
writing mechanics, with content j related to language and literature. The c 
reading program introduce s and emph a s i z e s ; de c 0 di n g , & comprehension, and 
Xfunct ibna 1 reading ski lis at different grade levels, this guide presents 
program goals for the English language arts. - and '-reading, 'lists the basic 
premises of English language instruction and the .assumptions erf the Seattle 
readying program, and points out the program highlights for kindergarten 
tHr oligh s ix th grade, . Course descriptions and goals are then offered fop 
language arts, grades 7 through 12"; journalisms grades— 9-thr 0 u gh~ 1 2-;— s-pe-e c-h-,- 
grades 7 through 12; and various aspects of reading,, grades 5 through 12. ' 

A Course Syllabus f;or the Teaching of Communication Skills. Seattle 
Public Schools.' 1983. 

The communication skills course out lined in this syllabus is 1 'designed for the 
student who scores poorly'on the Minimum Competencies Performance Ters t in 
grades 9 througfh 12, with preferred placement in grade 10. The syllabus 
contains an overview of\the course, statements on multicultural education and t 



career education, and individual course out lines (with descriptions , 
activities, objectives.; procedures, teacher .a ntf student materials, and so 
forth) within'each of fiye categories: listening and speaking, written 
composition, writing 'mechanics .language study, and reading. Appendices - 
'contain, a, plan for two week's of classwork, a sample course outline, a point , 
system evaluation, a plan for rion^ttfp .wri ting, / student introduction . 
interviews, and a checklist for s t udent self-evaluation. A bibliography 
concludes the syllabus. — 

A Course Syllabus fpr' the Teaching of En glish Language Arts 7. Seattle 
Public Schools. 1982.. 

Designedas a resource for teachers, th i s syllabus suggests appropriate 
teaching methods, materials, and additional items of content appropriate, to. 
the course. Th'e syllabus contains statements on multicultural education and 
career education] an overview of the course with. a course description and a 

S-ist of student ob jectives \) and individual course outlines (with descriptions, 
activities- objectives, s tudent aniT teacher materials , and soon) within each 
of five, categories: listening and speaking, written composition, writing 
mechanics, language study, and literature.. Appendices contain a. sample 
manuscript fQrraj p'roo f reading symbols; word lists; additional material for 
reading instruction (cloze procedure, phrases for questions using Barrett 3 
taxonomy, and activities for responding to literature) ;j composing topissj and . 

* a film evaluation form. An index .and a bibliography conclude the syllabus. 

I ' . 

A Course Syllabus for the Teaching of English Language Arts 9A. Seattle 
Public Schools. 1981 • / ' ' , 

: • ' O . 

'Designed a's a resource for teachers, this syllabus suggests appropriate 
teaching methods, -materials, and additional items of content appropriate to 
the" course. The syllabus contains statements on multicultural education, 
career education, and reading in -English courses, and provides a course 
•summary that includes descriptions of the course, student -goals , and a 
' teaching plan. Content is divided^into "the following categories: listening 
and shaking, 'written composition, language study, and literature. Activities 
are suggested withi-n. each category. _ Appendices include criteria for 
evaluating a composition, manuscript directions, proofreading symbols, a list 
of -100 basic words for •spelling,, and the form of the limerick and cmquain, A -j 
bibliography concludes the syllabus. ; „ ; 

1 . - .0 ' .'. ' - . x , / •< _[ 

~~ A Course S 7TTa¥uI~TblTT:ife-T eac 1^irnX^£^ttglinBh-^ggffager-Ar ts-9B^-^CTt cir f 

Public Schools. 1982. • * \ • . ' ' *' [ 

Designed as a- .resource for teachers , this" syllabus suggests appropriate 
teaching methods, materials , \ and additional items, of content appropriate to 
the course. Thejsyllabus con t'a'ins statements on multicultural education, 
•career education ,\and reading in English courses ,■ and suggests a teaching plan 
for EngliTsh. language arts, 9B. Content is divided into the following 
categories: listening and speaking, written composition, writing mechanics^, 
language study, jL*i t e irature , and reading. Learning activities are presented 
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within each category. Appendices include s_tudent reference -sheets for 
maauscript^dire^ctions , proofreading symbols, and one-hundred bas i c fs pe 1 1 ing 
words. A bibliography concludes the syllabus. 

Suggestions for Implementing Virginia's' Minimum Competence Program, 
Virginia State Department of Education, 1978. [ED 185 068, *65 pp. ] [ 

This guide is designed for school principals who bear the responsibi lity for 
the, successful administration of Virginia's Competency Program'. Several 
aspects of trie -program are described: .legislative backgrounds graduation 
requirements concerning citizenship and qualifying for further education or 
.work; tests used to assess reading and mathematics ski lis ; scoring {procedures; 
opportunity t.o repeat, tests; and scho'ol' district v^r s'us state 
res pons ibi 1 i ties'. Information is included on the following: criteria that 
may be used to evaluate students' competency; guide lines 1 fo r test 
interpretation; testing procedures . for exceptiona 1 students; record keeping 
instructions; training topics^for staff development programs; tips *>n . insuring 
curriculum validity; and'a list of benefits associated with the prc-^rara. 
Suggested student competencies and performance indicators are appended for 
secjxndary school mathematics., reading,, and ci-t izenship. Another appendix 
includes a two-page news release. ! 

\ . ■ ! 

Applied qurriculum ( >>Guide in ; English, 7-12. Wappingers Central School 
District. 1982. V" ' " . 

Designed , to aid new Applied Curriculum (AC) teachers, this guide identifies 
the characteristics of 'AC students (such-'as "performs at academic "level 
considerably below tested potential ability level" or "has had di f f icul ty in 
one or more aspects of . reading") and lists the previous ly introduced K-6 
skills and processes, as well as the previously mas te red K-6 ski 1 Is . The. 
guide also provides a* list of texts currently available, recommends new 
materials, lis.ts audiovisual aids/ (leve'lops* a* "list: of ntefce lopraental reading 
skills to be reinforced, and outlines model activities for students / which 
comprise the major . portion of the guide . 

'.' ■ ■ \ \ ■ ' ' • . ■ ; 

Language Arts Scope and Sequence. ^appingers Central School District. 

This guide, suggests writing skills and processes for.grades 7 through 12, and 
emphasizes that although the suggested^ skills and processes are allocated to 
grade levels, the way in which the total writing 'process- is taught is 
fundamental to and preeminent over the separate curricular. items. Further, 
the. guide distinguishes between skill and processes in char ting the sequence 
of writing- related a ctivities, which are divided into three 
sections — prewriting^ composing, and pos twriting. An appendix contains * 
self-evaluation sheet for writing, a list of stages in the writing process, a 
glossary! of terms, and lists of correct ion" symbols and* forms of writing. 
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/Teacher 1 s Guide for Utilization o f* Per formance Standards': Comprehensive 
Competency Based Education Plan ,_Grades . 8 and 10. St. Louis' Public Schools. 
1982. s \ 4 . j 

«. 

^^B^sj. gnfe d to present "pier form a nee standards in communication ski lis and 
mathematics to be used as bench marks in assessing student achievement, this 
guide contains" three, major sections. The first section charts performance 
s tan dards • areas , the clusters of competencies derived from the seAareas , .the 
general performance expectations, and the essential per formanceN indicators . 
The second section contains directions for assessltig essential performance 
indicators to insure uniformity in determining student achievement in the 
skills for which the objectives were* written . Some tests are included to aid 
the classroom teacher. The final section offers a checklist, with directions, 
for recording student achievement of each essential performance indicator. 

GRADES K-12 ♦ I 

' Language Arts Curriculum Guide. Lexington School District Two/ 1982. Q 

T1ie*.r s pec i f ic purposes of this three-volume guide are to insure continuity and 
/'sequence of language arts 'instruction from kindergarten through grade 12, to 
support state-mandated language arts goals and objectives, to provide a 

practical tool that must be revised periodically to meet the future needs of a 
changing society. The firs t ' volume contains K-12 scope and sequence charts 
for reading, writing, listening, speaking, and ref erence/s tudy /me di a ; skills 
lists for K-12; expanded directions for a management system; a glossary; an 
index; and a bibliography.. The second volume includes activities for each of 
the skiJ.Ls areas, divided according to -level: kindergarten, grades 1 througtr 
3.-, and grades 4 and 5. . The third volume presents activities in. each skill 
area for grades" 6 'through 8, and 9 through 12. An appendix for grades 6 
through 12 contains addi tional . material , such, as suggestions for integrated 
uni t sf, ins tant~word lists, a vocabulary list, a reading speed test, a list o£ 
- proverbs, and worksheets. ' . , 

EXPO Project Implementation Guide. 1980. Available from EXPO Project, 
Arlington Public Schools, 1^26 North Quincy .Street, Arlingon, Virginia 222t)7 
($20.00)., ■ . <* ■ J * . . 

Since the Expository Writilig Proj'ect approaches the teaching of writing as the 
teaching of a series of skills, all aspects of the. project focus * on the 
skills, providing a sequential, standard program. Designed as a K-12 program, 
it can Be implemented as an elementary, intermediate, or high school' program 
that focuses on a five-step writing process: prewriting, outlining, writing, 
proofreading, and Rewriting. This guide provides a complete explajnation of 
the project »goa Is and methods, including an overview, goals and objectives^ 
sequential writing objectives , and discussions of the writing process and* 
thinking skills, staff development, evaluation of writing, the 
writing/thinking process, writing readiness, introducing the topic sentence, 
sentence* structure, sentence combining, teaching the achiever, and the 

essay. Sections /on materials and evaluatiorf^ and a bibliography coi^t: lude^t he 
guide • * ... 1 
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Writing Resource Guide for Assessment and Instruction, Delaware 
Department of Public Instruction. 1980. [Soon to be available from EDRS.] 

Developed from a comparison of the writing performance of eighth grade 
students in Delaware with a representative national group, this writing 
resource guide provides a detailed description of the state's writing 
assessment procedure and offers educators guidance in evaluating student 
writing and impr crv iVi g s t u de n t writing ski lis . After describing the state' 
writing assessment program,, the first of three sections suggests methods of 
preparing for assessment and applying scoring procedures in the classroom,. It 
also [presents descriptions of 'the primary and secondary traits of major types 
of w/riting, a completed example of ^preparatory work, a sample preparation 
form, and a' checklist for mechanics scoring to aid in evaluation. The second 
section contains 40 teaching/learning activities labeled according to writing 
category (narrative, descriptive, expository, pers„uasive, or expressive) and 
suggested instructional level (elementary or secondary ) . The final section 
describes 11 books and articles related to evaluating student writing, lists 
several state-supported projects developed to improve student writing skills, 
and presents classroom activities available on microfiche. •* As:s e s smen t 
instruments are included in the appendices. (MM) ,v 

Target: Communication skills.; Lincoln Public Schools. 1982. Available 
from Lincoln Public Schools, Administrative Offices, P.O. Box 82889, Lincoln, 
Nebraska 68501. ($20.00) [Soon to be available from EDRS.] 

Intended to help elementary 'Snd secondary te ache r s...mo de 1 and teach 
communication skills in all subject matters, this curriculum guide is divided 
into four sections. The introduction describes the program 1 s goals, explains 
how to use the guide, and presents grade-appropriate profiles of communication 
skills competence. <v The second section lists indicators of s tudent . competence 
in speaking and understanding spoken English, evaluating and responding to 
messages, and building and maintaining human relationships. It also provides 
examples of student assessment records and sample activities. Section three 
presents a series of activities coded for 'grade-level appropriateness and type 
of skill developed. The final section includes explanations, definitions,; 
rationale, and suggestions for teachers and students in utilizing!. 
>x3ftlmuhication techniques; illustrates the life application of^specific 
communication skills; and lists both print and nonprint resources on 
communication methods and activities. 

Target: Literature. -Lincoln Public Schools. 1982. Available from 
Lincoln Public Schools, Administrative Offices, P.O. Box 82889, Lincoln, 
Nebraska 68501. ($11.00) [Soon to be available from EDRS.] 

Intended to provide .the basis for a lifelong appreci^tion-of literature, thi*s 
curriculum guide outlines a sequence of instruction for elementary and 
secondary school students . Used in conjunction with the K-12 Reserved 
Literature list for the Lincoln, Nebraska, public schools , the guide provides 
grids indicating the. appropriate grade level for introducing, focusing on, or 



reinforcing specific li ter^y" content, such as characteristics of literary 
genres (such as short story or nove'l), structural elements (such as .plot and 
setting)', and language d'e vices (such as dialect or figures of speech), y 
Vents' sample questions based on B^amin Bloom' s cogn i tive taxonomy \to 
guide students, exploration .of .literature from simple. recall to the 
increasingly We complex opef a tio s ns of application, analysis, and evaluation 
It also presents examples of instructional techniques encouraging student 
exploration of personal thoughts, feelings, and» experiences through literature. 
The resource section of the guide discusses literature's value as well as 
teacher and community responsibility to prqmote student appreciation of great 
books. It. also presents general cr^feHa for selecting instructional 
materials and specific guidelines for evaluating textbooks for racial 
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sexual bias. , The final section, a glossary of literary concepts , acts as^ 
support jEor teachers' lesson planning. . \ 

Target: Writing: A Written Composition Curriculu.fr Instruction bjr 
Objectives, K-12. Lincoln Public Schools. 1982. Available from Lincoln 
Public Schools, Administrative Offices, P.O. Box 828599, Lincoln, Nebraska 
68501 ($53.00). [Soon to be available from.EDRS.] • 

Designed ho coordinate composition instruction between the primary and senior 
high school years, this curriculum guide presents a system for both the direct 
teaching of specific composition objectives and the assessment of student 
achWment and program effectiveness. The first of. the guide s five majbr. 
sections explains the curriculum's scope, purpose, and means of assessment. 
Divided into primary, intermediate, junior high school, and senior high schobl 
units, ^he next four sections explain grade-appropriate work/study and common 
writing objectives, describe required and chosen units of study and^ lis 
source materials and possible writing activi ties .They also pre sent, advice^ on 
helping students take standardized tests. Each sect ion- builds on the s^dent 
skills in informative, expressive, and elective writing developed in ,the . 
previous units. The appendices offer a series of grids on age -a p pr o p r i a t e 
writing experiences. and skills, a glossary of writing terms, ascription of 
how this curriculum was developed, a style guide,; and sample student diagnojsis 
records ij§ 



Standards of Learning Objectives for Virginia Public Schools: 'Language 
Arts. Virginia State Department of Education. .1981. [ED 216 400, 39 pp. 

The standards of learning objectives for English, reading, and language! arts 
that are presented' in this, paper- are intended as a basis for planning lan gWe 
arts curriculum and instruction. A list of objectives is presented forf each 
instructional level from kindergarten through grade twelve. The objectives 
reflect concern for developing the concepts, skills, and positive attitudesMft 
each of the fol lowing areas: (1) oral language (listening and speaking) {2Y 
reading, (3)\ writing (composition, handwriting, and spelling), (4) literature, 
and (5) language process (grammar and usage, thinking and study skills >dnd sof 
on ). . An appendix contains the twelveVcjucatiorial goals upon which, all 
objectives were based. X ^ v 
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- ADULT BASIC EDUCATION 
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Adult Basic Education, English rand Communications Curriculum Guide. 
Province of British Columbia. 1982. ^ * 

) * • ■■■ ' • • ^ - . 

Designed to'define a common .curriculum^ .goal a.nd an array of learning 
objectives for adult basic education English and communications courses ,. this 
guide also provides ^flexible structure' for course design and a framework 



that will be useful to administrators, coordinators, and instructors 



Tfte- 



guide, organized to parallel the sequence that can be .used in planning an 
English or communications course, presents an overall curriculum goal; 
learning objectives fo£_writing, speaking, listening, viewing, reading, and 
responding to literature ; and a course design . 1 1 then outlines in detail 
seven theme .units that. are 'Structured to aid the natural integration of the 
five language skills, and sugges tiT^ighteen .additional ^theme units. These are 
followed by skills units that focus on both developing individual skills and 
integrating skills wi tfri^ lar^t theme units and that list purposes^, 
objectives, topics, ac t^irvl! ties, and' inst ructional resources ..... The guides 
concludes with sections on the principles of adult learning, perspectives on\ 
teaching English and communication skills, instructional and essiona 1 

resources, and publishers addresses. ' 
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CURRICULUM GUIDES 
RECOMMENDED IN 1982 



ELEMENTARY 



Language Arts Curriculum Guides,, Grades 1-5. Norman Public Schools. 1981. 
Available from Norman^Pjublic Schools • Curriculum ttepartraent, 131 South Flood, 
Norman , Oklahoma v v 73069 ' ($25 .00 for' each guid^). [ED 224 038, 161. pp.; ED 
224/039, 191 pp.;. ED' 224 040, 243 pp.;. ED 224 04L, 291 pp.; ED*224 '042, 201 

pp l . • " , • ■• \ '. ' ' \ ..' * m ■ * 

Intended to enhance the' quality of danguagfc arts ins true tion in *the first 
through fifth grades, these curriculum guides define objectives, list some 
basic resources, and offer teaching activities . The five strands covered 
include language and grammar, listening, speaking, reading, and writing. ^ An 
articulation chart at the beginning pf each guide categorizes .objectives 
within each strand a s-siin t i\od up t i on , major objective reinforcement and 
extension^, or icai^nued reinforcement. The categories for each objective are 
arranged across grade levels for grades one^ through five. The^rest of the 
guide" is divided a c cording * to- strand and lists objectives with accompanying 
resources, activities, and notes. 'Appendixes include d key to abbreviations 
and a bibliography of teaching aids. 

SECONDARY . * ' 

English 11 (Minimum Essentials). Grade- 11. Prince George School District 
'No. 57. 1981. [ED 219 804, 51 pp.] ,j 

The primary aim of this minimum essential course guide for grade 11 English is 
"to increase students' coaf idence, and sense of worth-; by ; a 1 lowing them 
opportunities to experience success in lis teriing, * speaking, reading, and 
writing. The five goals of highest* priority are (1) to help students listfen 
effectively, (2), to help students speak effectively, (3) to foster an interest 
in reading, (4) to help students develop appropriate^ skills for -writing 
sentences and paragraphs, and (5) to help students develop wide speajcing, 
listening, reading, and wri ting vocabularies . To encourage an awareness of 
society and its values, the following goals \we re given high priority: to 
develop in students a range of reading .and study skills, to provide students 
wi th opportunities for writing various 1 -' types of pros 6, to encGurage a critical 
examination of mass media skills, to extend students' knowledge of self and 
society through literature, and t o * provide opportuni ties for students to 
express themselves creatively. ° Another set of goals tha't should be emphasized 
only after students are well on their way to mastery of the first two sets of 
goals are primarily based around literature. Five sequential themes 
appropriate to students' interests serve as focal points around which content 
and experiences are organized : man and himself, communicating with society, 
influence of the media, man and his community and man aftd His w6rld B . The 
thematic units include thematic concepts, learning outcomes, activities, and 
some suggested sources. , ■ 

' - . r ' . •> 



Language Arts Curriculum Guide, Second Edi tion. Grades 7-12. Park^.ose 
Publip Schools. 1981. Available frorf Parkrose Public Schools, Attenti&n Max 
L. Brun ton , 10636 N.E. Prescott Street , Portland , OR 97220 ($3. 50) . [ED 219 
771 , 67 pp.] * ' 



Language arts course statements for grades 7 through 12 are presented in this 
curriculum guide. Content areas for each grade level are as follows: grade 
7 — ije adi n g , i wr i t ing , and spelling, with certification required in reading; 
grade 8 — -reading, .writing, and spelling; grade 9 — w.riting, speaking, and 
listening, with certification required in each area; grade 10 — writing 
(description, j narrative, and exposition); grad6 11— writing (exposition and: 
tjiird person form); and grade 12-r-wri.ting and literature . Course statements 
are provided for the following areas: reading and writing analysis, speech,, 
di^ama, basic! skills , journalistic writing, the novel, the short story, poetry, 
language study, college preparatory English, senior English, Shakespeare, 
scjhool yearbook, school newspaper, global studies, humanities, reading, and 
writing. The i s tatements indicate .grade level, length of coutse, term ho.urs, 
and prerequisites -and provide course overviews \and goals. 

Oak Knoll Sch^o&l English Curriculum. Grades 7-12. Oak Knoll School of 
the Holy Child Jesus Summit., New Jersey 1981^ Available from Harriet 
Marcus, Oak, Knoll School of the Holy Child, 44\Blackburn Road, Summit, New, 
Jersey 07901 ($2.00) [ED 217 409 66 pp.] \^ \^ ; 

In th^s detailed survey of*the English offerings of a private secondary schooL 
for girls, each grade is divided into semester or smaller ' thematic units. For 
each of these units , an ove r vi e w/ r a tiona le ( is followed by book list and 
description of how the unit's activities will helLp /the student develop 
speci f ic ski 1 Is in the areas of reading, writing, Wreaking , and listening. 
Seventh grade is divided into six units: .the family, "A Christmas Carol, 11 the 
short story, "Johnny Tremain , " folk literature, and poetry. A year long 
course on developmental reading is designed for seventh and eighth grade 
st/udents deficient in basic reading and vocabulary skills. Eighth grade 
consists pf £our units: drama, f ortune - t e 1 1 i n g , the novel., and courage. 
Ninth grade is divided i n to. quarterly courses: world of the past, poetry, 
short story, and world of the^future. Tenth grade consists of two semester 
courses: literature of the imagination and h is torical o literature . In 
addition to quarterly courses (in tragic drama^ those romantic ladies* hero '*in 
Irish literature, and literature as social commentary), students in grades 11 
band 12 choose f orm «among 11 el,ectives offered in alternating years. Students 
\who complete extra work may receive honors or advanced placement credit in 
cqurses. ^ 
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The Wisconsin Alternative Curriculum Design in Basic English/Communication 
Skills for Grade 9, Wisconsin State Department v t>f Public Instruction. 1981. 
Available from the Wisconsin Department of Public Instruction, Publications 
Office, 125j South Webster, P.O. Box 7 84 1 , Madison , WI 53707- (Request 
Bulletin #2131. $3.50, fchecks payable to Wisconsin Department of Public 
Instruction). [ED 209 681 , 280 pp.] \\ ■ 
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Intended for use with ninth grade stude.nts, this guide is one of a series of 
teacher resource curriculum guides in communication arts developed by the 
Wisconsin De\ar tment of Public Instruction. The curriculum described in the 

guide is intendeXto U) appeal-to students of all Jibi Uties , £2) provide for 

student -interaction and involvement, (3) indreas.e student use of language as/a;- 
communication tool> (4) increase development of vital communication skills, 
and. (5)" involve students in creating and receiving messages in. various modes, 
for various purposes, and for varied, audiences . The guide contains 25 units 
based on the five major functions o f\ communication (informing, feeling, 
imagining, ritualizing, arid controlling) and five audience /contexts 
(intrapersonal, dyadic, small group, public, and mass communication) . The 
units contain activities for reading, writing, speaking,' and_ listening. 
Appendixes contain statements, about the teaching of reading, writing, , 
speaking, and listening drawn from current research. . * 

The Wisconsin A 1 te mat ive ' Curriculum Design in Basic English/Communication 
Skills for Grade 10. Wisconsin State Department of Public Instruction. 
1981. Available from the Wisconsin Department of Public- Instruction 
Publications' Of f ice, 125 South Webster, P.O. Box 7841, Madison, WI 53707. 
(Request Bulletin #21 32 . ^ $3. 50, checks payable to Wisconsin Department of 
Public Instruction). [ED 209 682, 264 pp.] • 

intended for use with tenth grade students,' this, guide is one of a series pf 
teacher resource curriculum guides in communication arts developed by the 
Wisconsin Department of Public, Instruction.^ The curriculum, described in the 
guide is intended to (1) appeal to students of all abilities, (2) provide for 
student interactionand involvement, (3) increase student use of language as a 
communication tool, (4) increase development of vital communication skills^ 
and (5) involve students in creating and receiving messages in various modes , \ 
for va rious purpos es , and for. varie d. audiences. The guide contain s .25 uni t s 
based on the five major functions of communication (informing, feeling, 
imagining, ritualizing, and controlling) and five audience contexts 
(intrapersonal, ''dyadic , small group, public, and mass communication ). The 
units contain activities for re ad in g„ wr i t in g , s pe aki ng , and listening. 
Appendixes contain statements about the teaching of reading, writing, 
speakingj and listening drawn from current research. 

Be llai re/High Schjool Engl i sh ■ P rog ram Guide. Margaret E. Peterson, 
Bellain/public Schools, Route 3, 204 West Forest Home , Bellaire, Michigan 
49615./ [ED 226 342, 5.6 ppj 

intended to acquaint students and, parents with 'the. English program at Bellaire 
High School (Michigan), this guide con tains j'the curriculum for grades 7 
through 12. After a short introduction stating the .program s philosophy and 
student program's sequence, the curriculum for each grade and course is 
presented under the following format: (1) prerequisites, (2) description, U) 
requirements for students' and teachers, (4) objectives,^) texts,. (63 
supplementary materials, and (7) length of course. Topics covered in the 
course listing include grammar, c'ompos i/t ion, world literature, American 



literature, vocational English, and speech. Electives listed include advanced 
courses in composit ion , li ter ature , creative writing, vocabulary, and 
journalism. yi 



GRADES K-12 



Park-rose Writing Program Guide. Grades K-12. Parkrose Public Schools . 
1981. ' Available from Parkrose Public Schools , Attention Max L. Brunton, 10636 
N.E. Prescott, Portland, Or 97220 ($4.00) [ED 219 770, 116 pp.] 

■ ' \ ■ 

Thirteen curriculum strands that together constitute a framework for competent 
writing are' detailed in this writing program guide. Each strand discussed 
begins with a statement of the expected learning outcome called a program 
goal" and is further organized in a kindergarten through grade. 12 sequence 
with objectives listed for each grade level. Where appropriate models are 
provided for obiectives. .Writing goals are also correlated with units in the 
Economy Company "Expressways" textbook' series , including . the teachers 
resource book, duplicating masters , and activity book. Strands are provided 
for the following areas: complete sentence, sentence structure, paragraphing, 
format and appearance, purpose and form, paragraphing, format and appearance, 
purpose and form, proofreading, (evision, reference materials, capitalization, 
punctuation, grammar;; vocabulary, and spelling. 

Composing as the Curriculum: .A Guide/ for Instruction ft Written 
Compos.ition. Grades K-12. Albion Public Schools. 1978. / [ED 162 318, 81 

PP«1 

The Albion (New York) sch-oo], district' provides this guide to written 
composition instruction in its kindergarten through grade 12 curriculum 
because of the' importance "and. necessity of writing, not only as a school 
activity but also as a lifelong intellectual, self-actualizing, -and 
daily-living 'activity. Following /a brief overview that summarizes the 
rationale for "composing as! the curriculum , " a scope and s equfence char t 
considers topics and Ussons .for reach grade, listing them by node of 
discourse (description, narration, exposition, persuasion, and poetry}.. The 
"remainder of the guide details sample wr.iting activities drawn from the scope 
V and sequence v chart, .presenting the activities by the steps in the Albion 
.Model" of the. composing process (stimulus, prewriting, writing, workshopping, 
.rewriting, and submission to an audience). 

Language Arts Guide K-12. Portales Public Schools. 1980. Available from 
George Hughes, Assistant Superintendent, Box 779, Portales ,• New Mexico 88130, 
($5.00) [ED. 219, 749', 549 pp.] ... 

'■The instructiohaV program described in this guide is designed to provide a 
sequential language arts curriculum for, kindergarten through grade 12\ 
Information contained in jthe guide includes: CD a statement of philosophy; 
(2) language arts objectives 5 for each grade level; (3) a guide to language 
arts skills; (4) learner outcomes .for- grades one through eight; (.5; learner 
outcomes for seventh .and eighth grade remedial reading, eighth grade language 



if 



arts and literature, and nihtyh and tenth^grade language arts; (6) learnec 
outcomes for speech, drama, dnd advanced drama; (7) learner outcomes for 
junior and senior - students in several courses, including the Bible as 
literature, children 1 s literature,' discussion and debate, grammar and usage, 
career English, and communication. J ' 

Language Arts: A Wide Spectrum of Ideas. K-12. , Oklahoma State 
Department of Education.. 1981. Available from Mary Reid, Administrator of 
Curriculum Section, Suite 382, Oliver Hodge Building, Oklahoma State 
Department of Education, Oklahoma City, Oklahoma 73105 ($4.°11). [ED 214 193, 
339 pp.] - m . ' , \ ' ' 

Intended for language arts teachers, this resource guide contains general 
goals for language arts curriculum for kindergarten through grade 12, 
cib.ject.ives for varying school levels, learning activities, and selectecj 
resources designed for a wide range of student abilities., Se c ti-onsi. o f the. 
guid l e focus -on listening, speaking; reading, writing, and"*thinking, as well as 
the application M mass media to language arts. The major portion of the 
guide contains activities, divided into sections for kindergarten, lower 
elementary, upper elementary, lower secondary, and upper secondary levels 
The guide concludes with illustrations and examples that 
activities. f * \ 
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A Suggested Mode l^or Developing a K-12 Oral Communications Program. Mary 
Jo Erickson and Harold MacDermot. 1981. Available from H^ro]d MacDermot, 
Minnesota Department of Education, c/o SW/WC ECSU, Marshall, /Minnesota 56258 

($3.45) . [ED 214 192, 72 pp.] 

) 

The curriculum model offered in this manual is designed to provide a framework, 
within which teachers and. adminis trators can manage an ora,! communication 
program. Following in t roduc tory discussions on defining 'terras , preparing 
statements of philosophy, and set ting goals , sections of the manual contain 
information on the following topics: (1) the f o un.da t ions" of an oral 
communication program, such as the functions of common ica tions , the 
delineation of communication competencies, and the types of guidelines for 
% raanagejnent of the oral communication , pro gr am , in c luding W me allotments, 
Articulation , and administrators' responsibilities; £ndtf^3) guidelines for 
instruction, including classroom teachers' responsibilities, exemplary 
objec'tive^ with 'suggested activities, instructional grouping procedures, 
record keeping, and assessment of student progress., A bibliography contains 
teaching listening', apd audiovisual materials. Three appendixes proVide a 
^glossary of communication terms, suggestions for small group; organization , . and 
exemplary oral communication activities* for content arei teachers. * 

/ 

Activities Idea Definition Strategies (AIDS). Learning Disabilities: A 
Book of Resources for the Classroom Teacher. K-12. New Rochelle City School 
District. 1981. Available from New Rochelle City School District, Attention: 
Assistant to Superintendent of Research, Evaluation/and Program .Deve lopment , 
515 N. Ave., New Rochelle, NY 10801 ($15.00). [ED 214 358, 83 pp.] ~ 
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Intended \i or 'regular fc ci as sroom teachers with learning disabled children in 
their classes, the manual provides information ^tfd^/or, teaching ides in 34 
areas. Most sections re organized into three par ts— examples of student 

..behaviors., a-discussion, and suggestions. Individual sections deal with the 

followihg areas: allergy, associative difficulties, auditory perception, 
behavior, body image, characteristics,, concentration, conceptual- skills, 
copy ing , discipline , early ii&ntif icatiofh , fine motor coordination, following 
directions, gross motor skills , handwriting, homework,- intelligence, language , 
left-right cor^f us i»oh , mathematics, memory., organization and study skills, a 
parents view, pencil grip; pr.o^ras binat ion j Public Law 94-142, reading 
reversals, s*e 1 f concept,, social ski 1 Is , spatial relationship, spelling, 
tactile kinesthetic sense, and/ time concept / qri en t a t io n and telling time. 
Appended are^a learning disabilities screening checklist and a list of tests 
included in a kindergarten screening program,- t ' 

* * / 
'Fitchbucg Public Schools' Skills Achievement Monitoring Programs, Fitchburg, 

Massachusetts: Writing. Grades K-12. Fitchburg Public Schools! -1980, [ED 

192 349, 59 pp.] / ' 

The Fitchburg, Massachusetts, school^ sys tem 1 s writing program designed, to meet 
the requirements of the / commonwealth' s Basic Skills Improvement Policy is 
discussed in this paper. The skills sequences tKat were selected for use in 
the areas of pomposition (levels kindergarten through grade 12)- and mechanics 
and usage (levels twq through nine) are lis.ted. The methods for evaluation of 
each of the, sequences are discussed and the fol lowing materials are provided: 
writing sample topics; analyticrating sheets for writing samples (levels two 
through twelve) and explanations of the composition rating categories (levels 
four through six); a sample page from the mechanics "and usage|test; a sample 
Student achievement report for the mechanics and usage test; and sampled of 
class diagnostic summaries in both- composition, and_ mechanics jati^ usage . 

The English Lan gusge *Ar t s Handbook: A Process for Curriculum Building, 
K-12c Montana State Department, of Public Instruction. 1981,' Available 
from Claude tte Johnson, Office of Public Ins truction, State Capitol, Helena, 
Montana 59601 (no cost); {ED, 213 038, 46 pp.], 

Intended to help school districts develop their ownrlanguage art<s 
(kindergarten through grade twelve) curriculum guide, this handbook outlines a 
four-step process for cur ri cu 1 urn planning: (1) organizing the curriculum 
committee; (?) identifying and assessing current philosophies and practices 
(includes certain standards for accreditation of Montana schools and the 
"Essentials oS s Education H statement);. (3) writing or revising the English 
^language .uirts curriculum (provides ^samples of scope and sequence, course ^of, 
study,' and relating" "goal's ~t-o -re soujrces) ; and (4) assessment of the new, 
curriculum. Each process consists 6 f a~ s e t p f questions, samples, and 
references. An annotated bi b 1 i ogr a phy* tha t is directly related to the 
questions is provided at the end and includes sections on general curriculum 
■concerns, English language arts general concerns, career education, censorship 
and copyright concerns, composition, drama, exceptional students, language, 
literature, media^oral communication, and reading. 
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Language Arts, K>12'. A Goal Directed Approach for Education Programs. 
Pro-gram Goals, 6rade and C'pursaV Leve 1 Objective^, Learn ing Outcomes.- 
BOulder Valley Public Schools. 1980; Available from Boulder Valley School 
Dis trict'Re-2J, 6500 East Arapahoe, P.O.. Box 9011, Boulder, Colorado 80303 
'($9.00)*. [ED 221 870, 616 pp.*] / .' 

Based upoti . the concept that each step in the development , of an educational 
program for~students is directed toward a known goal, this detailed curriculum 
guide prjovides progrsfff goals , grade and course level objectives, and learning 
outcomes in language a'rts £or kindergarten through grade 12. The prefatory 
section 'of the document briehy i/fesents the philosophy behind the program, 
its goals , and its rationales on .the e l'eraen t,ary , mi d die , and/senior high 
levels. 1 The three main chapters of the document provide detailed outlines of 
the, courses on each of these three levels. The chapter concerning elementary 
language arts also contains the curriculum guide for the program's library 
media skills component for all grades. 



CURRICULUM GUIDES \ 
RECOMMENDED IN 1981'' 



ELEMENTARY 



f , 



Preschool-6. School District of 
Reading Program Specialist", 
qg£ Street,, Lancasteir, Pennsylvania 



s, and administrators cooperated in 



of i ts strands — listening, 
a process-oriented curriculum that 
.by grade level and features 



Elementary Communication >A'rt& Program 
.Lancaster. 1980, Available frcfm Amos Hahii 
School District of Lancaster, 225 West Or 
^7604... [ED 197 355, 549 pp.] >' 

Teachers, librarians , curriculum specialist j 

this "curriculum project, which involved research and intensive field testing. 
This curriculum is based on a phi losophy that stresses the integration of, o the 
language arts and the equal importance of each 
speaking, writing, and reading. This is j 
includes comprehensive lists of objectives 
suggestions for oral and writ ten^ composing activities, a literature program 
that deals with both the cognitive £nd the affectivfe domains, and a variety of 
approaches to the teaching of the communication arts;. Communication skills 
are listed in two ways.' One indicates i'oth a. horizontal and vertical- 
progression of skills so that teachers can 'determine entry arid exit levels and 
* can. follow the progression of difficulty fro,m one Ifevel to the, next* The 
second is a vertical progression of skills by level and category only. 

Language Arts Curriculum Guide. K-8. River Valley School District. 1980. 
365 pp. Available from Barbara J. Moody, Curriculum Coordinator River Valley 
School District, Turner , Elaine .04282 . [Not iavai lable from EDRS. ] . 

This integrated a^pprqach 'to the teaching of language, arts from kindergarten 
through grade eight demonstrates ho.w skillis ican be taught and .reta-ught with 
c on t inuing, refinement and expanding application and suggests that articulation 
between grade levels as well as with other sub ject^area s is part of 'a basic 
curriculum. Instructional objectives are stated first in general terras and 
then broken down. A distinction is made between instructional objectives 
'teachers and learning objectives for studerits . ' Ski lis listed in the'guide 
to be taught/in context, and progress is to' be me as u r^d 
criterion-referenced tests that are tiedjijto the instructional objectives 
structured to \help each student learn at hijs or her own rate. Objectives 
all reading \slci l Is and ^certain writing; speaking, and listening skills are' 
extensively developed, In "ad di t i o n , the guide pro videsXlL^-list ,of 
activities ,• many of which are designed jto fos ter higher thinking skills and 
encourage students to explore arid to discover;* (2) materials and- methods that 
help teachers diagnose individual learning problems, and.moni tor student 
progress; (3) extensive lists of textbook resources for all grade lev.e-ls; and 
(4) a comprehensive statement" concerning 'standards for a ba^ic skills writing 
program. . >^ 
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Language Arts':, Grade?; English!: Grade 9.' In a tructional Resource 
Guides. ?alm Beach Cou n t y Pub lie Schools . -1980. Two volumes. Grade 7, 
350 pp.; grade 9, 323 pp. Available from Martin Gold , Director of Secondary 
Education, Palm Beach Country Public Schools, 3323 Belvedere Road, West Palm 
Beach, Florida-33402 C$35.00 each). [Not available from EDRS. ] v -- 

These two glides, part of a series developed J>y the Palm Beach County Schpols, 

represent a Zomprehens ive , traditional approach to language arts instruction. 

Structure/ and goal-orientec£ they, are designed to ensured unified language 

4rts prjigfara with districtwide objectives. The^j^jjLdes include major 

objectives fallowed J>y specific, clearly stated subob jectives , references to 

adopted texts, and instructional resource sheets. Evaluation is made through 

criterion-referenced testing.' The guides also include a statement of minimum', 

standards for student performance. 'The material has been put into a 

loose-leaf format that features earfy-to-use indexes and tabs. , 
i * • 

* » r 

Functional' Basic Skills : • English II. Ins tructional 'Resource Guides. 
Grade 11. Palm Beach, County Public Schools. 1980. Includes 13 minipack-ets 
for reading skills and 9* mini packe ts for writing iki lis . Available from 
Martin Gold, Director of Secondary Education, Palm Be .ch County Public 
Schools, '3323 Belvedere Road, -West Palm Beach, FL 33* '2 ($50.00). [ED 204 
806, microfiche only, 76 pp.; ED 204 807, microfiche on , ,453 pp. ; ED 204^ 
808, microfiche only, 417 pp.] - % # 

Developed by the Palm' Beach County Schools to define d ; c: -t-wide objectives 
for instruction in functional basic English skills at .the eleventh grade, the 
guide lists in major objectives as well as s ubob j e c t i ve s , su gges ted: 
strategies, available resources, activities , and'methods of ^e va 1 ua t i on . The 
focus is on a particular set of objectives in reading and writing that can be 
measured by standardized test's, . Minipackets accompany/the ^guide and are 
designed to help students meet-minimum standards. Each packet contains 
preparatory sheets, activity sheets , and an evaluation. A specif ic ^skill is 
identified and ^ex^i^ined, examples are provided, and .various 'exercises allow* 
the student to apfoly the skill, fhe writing minip acke t s coyer a number of 
skills-, which vlry from proofreading , classifying and organizing, and writing 
business letters to completing a driver* s license application, an income tax 
return, and a job application. The reading minipackets deal wittr such skills 
•as detecting context " cTues , discerning main ideas, making inferences, 
distinguishing bejtween fact and opinion, using the dictionary, and reading 
maps . 

GRADES K-12 r , 

'English and Language Arts Curriculum Guides . K-12. Louisiana State 
Department of Public Education. 1980-81. Three volumes,. K-6, 600 pp. ; 6-9 , 
335 r pp.; 9-1 2 , 29 7 pp. Available f r om Con ni e Bar nes , Louisiana State 
Department of Public Education, P.O. 44064,^ Baton Rouge, Louisiana 70804. - [ED 
207 066^ 180 pp.; ED 207 067, 713 pp.; ED 207 068, 666 pp.] 
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Developed as a pilot project to es tablish statewide curriculum standards in 
language arts, these guides are based on the theory that* there should^ be', 
first of all, a natural integration of the ^language ar ts strands and, 
secondly, an emphasis on process.' The strands are organized urider three 
headings: reading and listening, writing and speaking, and aids to reception 
and expression v Specific content at each grade level incorporates recent- 
research in English education. The approach to the study of grammar, for 
example^ encourages the ? integration of grammar with composition, using 
proofreading exercises to help students understand the difference between 
grammar and usage and providing exercises in structural grammar. The 
literature pr.ogram not onTy emphasizes the cognitive domain but also gives 
attention to the affective domain and to "creative" comprehension. Thfe major 
port ion of the guide is devoted to dbjectives rather than me thodo logy . 
Reference is made to state-mandated testing, and the skill charts at each 
grade le ve 1 . i nd icate when an objective is to, be introduced and when it is to 
be mastered. Skills in addition to' those to be tested are included, however, 
and teachers are encouraged to tailor the curriculum to the abilities, ages,, 
and personalities of their students. 

Writing to Be Read: -A Curriculum for Teaching the .Writing ^Process . K-12. 
Neshaminy School District. 1980. Available from James 0. "Lee, Supervisor of 
Language Arts, Neshaminy School Dis trict , * 2001 Old Lincoln Highway, Langhorne, 
Pennyslvania 19047. [ED 202 031, 501 pp.] 

This writing ci/rriculum is built on the following four tenets. 

1. Although learning to write well is usually hard work, 
the process can be made interesting — even exciting — when 
student^ realize "that someone cares about what they have 
to say. 

2. Skills are. important as a means to : the end of effective 
communication, not as ends in themselves. * 

3. The student is a continuous learner who is capable of 
faking responsibility at each step" of the writing process 
rather than requiring contiguous guidance from the 
teacher . • 

V .4 

4. Growth comes through tasks to which the student relates 
rather than through piecemeal exercises dealing with the 
sentence, the paragraph, the story. 

The materials in. this curriculum reflect this point of view and are 
pi >ented with clari ty and, preciseness . A notebook format features color 
coding and is organized by the following headings: Assumptions, Guidelines, 
t?he Writing Process, Expressive Writing, Short Lessons,, Grade Level Plans, 
Holistic Evaluation, arid Research. Well-designed lesson plans for the various 
writing assignments include task analysis and procedur.es for teaching the 
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writing process. Attention is given to all steps in the writing 
pro'cess-prewriting, drafting, revising and proofreading, publishing and 
evaluating. Peer editing and small group activities are encouraged Recent 
research in-English education is included, particularly the implications of 
research findings for the teaching of writing. Designed to emphasize the 
relationship of writer to reader and to focus on propess rather than on 
product, this curriculum should prove helpful to experienced and beginning 
teachers alike. - • . . - S 



/ 
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CRITERIA FOR PLANNING AND 
EVALUATING ENGLISH IANGUAGE ARTS 
CURRICULUM GUIDES (REVISED) 



The Committee to Evaluate Curriculum Guide lines and Competency Reqtii<ements 
has repeatedly revised its criteria in an effort to keep pace with the 
practices o£ the bes t curriculum developers . Thes,e criteria were formulated 
with several objectives in mind. First, they provide each member of the 
committee with a uniform basis for evaluation. In this connection, however", 
the subcommittee thatr-deve loped the criteria 0 (Richard Adler, Thomas X. 
Corbett, Allan Dittmer, David Kives, William J. Scannell, and Sr . Rosemary 
WinkeLjohann) urges that each guide submitted for evaluation .be viewed -a^-a 
unique documen t and noF^ other guides . Second, ythe 

criteria may serve to help schools and other educational 'agencies that ar-e in 

:JA&--PXQJL^^ "1 ? ina the commi t . tee 

hopes that the cr i tetia may act : ^a^ 

and the language arts. t In a sense, these criteria are- Utopian — with^biases 
that the' Committee readily acknowledges., ^hile no single guide has "met" 
"t^iise standards, perhaps the criteria themselves help to remind us of the 
direction we wish to take. 

. ' C . ■ \ ■' •■ 

Philosophy: What We Subscribe To 
(annotations in parentheses) 

This guide 

1. has a statement of philosophy that coherently explores 
the beliefs of teachers about students and subject matter. 
(Philosophy is what we believe, and it's a good thing to 

get out in the open . ) i . 

2. has content that follows logically and consistently from . 
its statement of . philosophy. . ' 
(If a philosophy doesn^t guide decision-making, it's use- 
less .) 4 " *• 

3. promotes a natural,, organic integration of language arts 
experiences. v / 

(Things ought to go ^together . ) ' 

4. encourages teachers^to view language both as a subject 
and as a communicativ^process central to all human life 

, and learning • ■ . " !*■ 

(Language is primarily a living process, not .an artifact . ) 

5. stipulates that individual processes of language develop- 
» men t and concept deve lopment take precedence over 

arbitrary grade-level expectancies or requirements. 



0. 



(Ttie best chance ,for^ stimulating learning is to start 
- where the kids are.) - 

6. expresses t the belief that the English program should aid 
students in planning, executing,' and evaluating their 
learning experiences botfi individually and in groups. 
(Who's it for anyway? Complete involvement in the 

process is ideal.) 

7. suggests that teaching- and learning are cooperative, not 
competitive, activities in the classroom. 
(Nobody ever 'really wins. The business of the classroom 

is cooperation — between teachers and students', and, 
student's and s J^W^pJ: s . ) " 

8. indicates that successful experiences, in language devel- 
--o pme ot^are^es^s eati a l^f o r^ll ^3tu4eiU^, — 'h - v - {_i 

(Success comes in all colors, shapes, and sizes. AM. 
kids need to succeed in school . ) 

Policies and Procedures: How We Operate 

This guide ' . m . , 

1. helps free teachers by explaining their responsibilities 
and by suggesting the possibilities open to them.s^ 
^(School systems usually have expectations , and it's a 

' good thing for teachers to kno^ their options . ) 

2. states procedures for both individual and group decision- ^ 
1 " making on such matters as selecting and ordering materials , 

equipment, and services . • / 
(The nuts and bolts ought to^apecif ied , not just 
guessed at . ) / / • 

^3. supports the view' that curriculum building is an ongoing 

process . ? J 

(The curriculum, like kiiis, keeps changing—or at ledst 
it should. There ought to be a plan and somebody tb 
make sure it happens.) ' . - ^ ■ / 

4. reflects the interactionra^ dooperation of members /of 
the total educational ccmimuMxty>*\ / 
(Everybody should have a say^andjthey ought to be listened 

to.) ■ . • \ 7 ' 



/ 
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5. encourages continual inservice\ training and professional 
improvement for all teachers . \/ 

(Change is continuous, as is the learning process. 
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Objectives:: What We Hope Will Happen , s 

This guide / 

1. has objectives, that follow directly from the philosophy, 
"What you see is what you get! 11 ) t 

?> * 

2. sets clear objectives for all the major' components of the 
English curriculum, 

(Say what you want to happen so that it makes sense to you 
rttid to anybody who reads it.) * 

3. states objectives in a manner that facilitates recognition 
and description of progress. 

(An objective can be a useful thing if it helps you to 
focus on what kids do.) . 

4. distinguishes teacher objectives from student objectives. 

students do . ) 

5. recognizes that many objectives are desirable even 
though progress toward them may not be conveniently 
observed or accurate ly^easured. 

(Restriction to a limited set of precise objectives can 
-unduly inhibit learning and teaching. Some goals are 
reached only very gradually, almost imperceptibly, and 
some processes are not easily broken into steps or levels 
of achievement.) v 

6. recognizes that cognitive and affective behavior are insep- 
arable in actual experience, 

(Thoughts and feelings interact continuously.) 

• . . • r ' ' ^- ' 

7. contains objectives for improving language performance as 
well ah for perceiving more clearly what others do with lan 
guage'. 

« 1 (Language is a game for playing 4s well as watching. You 
Hearn to do something by doing it, not by sitting on the 
sidelines.)^ 

Organization: ^|How We Ctiimnel the Flow of Energy V 
This guide 

1. makes clear how particular units, lessons, and- proce dura s 
are related to the- total English program. 
(Connections need to be made now and then,- It helps if 
you have some idea how ^things might fit^tbgether and make 
* sense. • r . • " * ' r 




2. suggests a workable sequence of basic communication skills. 
(A suggested logical order 19 helpful even»if it can f t always 

be followed by particular children.) / 

• o 

3. organizes major aspects of the language arts to provide 
direct ions for planning • « ; 

(Themes -are a pretty good wgy to organize a ; curriculum but 
not the only way.) ■ j 

■ 1 ■ -,■ ; I r 

4. regards textbook materials, if used, as resources rather 
than courses of study, j j .v 
(Textbooks don't equal the curriculum — at l'east not -in the 

best programs. Teachers) and 'kids and parents are the real 
resources.) -"■ 

5. suggests a variety of classroom organizations arid activities 
to accommodate various kinds of learning, j ■„ 
(Classrooms are not /conveyor belts in the jfactory of' learning 

L^=z~ xt's the things tfftit happen on the way t^at count.) 



6. supplies specif ic /procedures that will enable teachers to 
help their students to become increasingly independent. 
(Dependency^ is learned, but so is independence.) 

7. reflects the principle that the students themselves should 
, often generate ^learning activities. j . 

; (Kids are natural learners who .sometimes learn to be incu- 
rious Jhd. unquestioning. TJhey learn when we let them.) 

r- ' • - /■ ' ' ■ . | 

Process As Content: The Ways That Students , Experience 

/-.<., ■ • * ■ . 

This guide / * *~ 

1. distinguishes between conventional "expository 11 teaching 
V, methods and "discovery, 11 "inductive, 1 * or "inquiry 11 methods. 

(No method is sacred; each is useful for a different purpose. 
In many schools, however, more emphasis needs to be placed 
on inquiry.) " - 

■ . * 

2. contains activities that have a "problems" or "questions" 
focus . 

(Documents from the^past or problems from the present or 
future should often be used to promote training in inquiry.) 

' 3. arranges its inquiry approach so that ^tudents gain con- 
fidence in their problem-solving abilities. J , 
|(An attitude of inquiry is learned through successive and 
successful encounters with problems that can be solved.) 

4. indicates methods to promote cooperative interaction among 
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students.* „ . 

(Classroom experiences should provide guided practice in 
group dynamics.) * 



5. suggests strategies *that encourage students t,o ; discover and 
extend their own ways of perceiving and learning. 
(Because students have, individual perceptions of experience, 

it is essential for them to develop their own growing analy- * 
tic and creative powers.) ■ ' ,J 

6. stipulates ways to focus attention on the processes of inquiry 
and learning.. % j. 

(Inquiry processes : — learning how to learh — are probably the 
most important -activities that students' and their teachers 
can engage in.) I 



Language . m * " 

This guide - j 

1. suggests that the content of language study often comes -from 
real life . * 

(Language is as real and personal as each individual.) 

2. provides for study of conventional areas of linguistics. 
(Linguistics, as usually taken up in schools, includes 1 

semantics, history of language, grammars, regional dialects, 
social/dialects, lexicography, and kine tics— =body language.) 

3. suggests study of unique customs of specific language areas. 
(The. "languages" of advertising, politics, religion, and many* 

other human activities are worth studying. Teachers need a to 
ask the right questions about the ways these languages work.) 

^. provides for^ffcequent, imaginative use of language in student- 
created and student-moderated groups. 

(Improvised drama, role playing , task grbups ,Nand brainstorming 
are ways that kids can explore language.. Imagine what it 
would be like if .Then talk it out.) 



5. 



reflect^ current or -recent developments in modern language theory. 
(Some of the new grammars work better than the old ones because 
they describe our language more precisely. ) 



6. suggests activities that help students learn the difference 
. between grammar and usage. 

(Grammar is primarily the study of language structure; 
usage is the study of the values we attach to pronunciations, 
vocabulary, and particular conventions.) 
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7. recognizes that analysis of language/ as in grammar study, 
does not necessarily improve performance in composing, 
(The* analysis of grammar is different from the processes of 

* composing.) • . \ j 

% " ' ' " ■ % • •■/'.« 

8. recognizes the assets of bidialectal, bilingual, and 

>" non-English-speaking children, in exploring' language concepts. 
(W^- live in a pluralis tic socie ty . ) 

9. suggests activities that /help students acquire or expand 
their facility/ to understand and 7 , use > the English language^ " 
(The basis for all language is experience.) / j 

10. recognizes the importance of children accepting their "home-- 
rooted" language as well as the languages of others. 
(Positive self-concepts Kelp kids to become more "open 11 
— ^ — -people .-)-— r — - - -■■ ,.•/ - . , ; 



Composition: How We Shape Language and Ourselves 

This guide. , .... ' . V '* 

* 1; perceives composing as occurring in four ways: speaking, 
« writing, acting, and filming^ • 

• (Composing requires an orchestration of experience. Thexe^ 
are different ways t9 say. things, ~and all are worthy of 
investigation.) 

2. emphasizes "the significance of composing as a means of 
' % self-discovery. 

(E.M. Forster said, "How can I know what I think 'til I hear 

what I say?" " . . 

'"' ' ■ ' 

3. recognizes .the importance of the composing .processes as ways 
of bringing order to human experience. 

(Composing is a way to make sense. of our world.) ^ 

.. 4.:has activities designed to stimulate composing. 

(Precompos ing experiences, if important* to kids , can'help, 
stimulate rapre worthwhile writing. ) ! 

5. recommends that composing, should of tfen occur in small groups* 
■ -(Kids can help stimulate and shape . each otSier 1 s thinking.) 

6. affirms that composing is always creative. 

7. suggests that composing sterns from meaningful precomposing >; 
> experiences. ^. ^ 

(The better the input, the ^better the output. Creation requi 

stimulation'.) . . ' 



8. recommends that composition should occur for different pur- 
poses and usually, for audiences .other than the teacher y 
(Decisions about communication ought to be determined by some 
thing more ''than the teacher's grade book. Authenticity is 
a function of knowing to whom you're talking and wtA.) 



9. recommends that composing Should occur in an atmosphere of 
maximum sharing. 

(Let kids help each other.) ■ ' 



Media: M The Medium Is the Message" 

i . , * • ■ 

This guide ' ^ 

1. promotes audiovisual as wellr as verbal literacy. 
(Students need to explore the relationships among visual, 

verbal, and kinesthetic communication.) 

■ * / ■ . * 

2. acquaints teachers with the characteristics and potential 

uses of various media. 

(The electronic age is with us. Are we with it?) 



3. suggests ways of involving students in using media. 

(Pen and ink are just one voice. \ Kids need the options of 
communicating y.ith color, motion, and sound.) 

4. suggests specific media supplements for learning activities.. 
(The : media are like extension cords; they plug into a« wider / 

\ / ... world • ) • , 

■ ■ * 

5. lists media resources avai lable to teachers and specifies 
procurement procedures. v . 

(What 1 s available and how do you .get it? Media resources 
don't get used unljess they're accessible.) 

Reading and. Literature: The Worlds Students Experience 

i" .j ■ 

p ... . - * 

This guide 

1. provides ways for teachers to c^t'ermine v individual degrees 
of readiness. 

.. ¥ (Shakespeare said, "The readiness* is aj.1.' 1 ) b 

2. * suggests procedures , to help teachers develop student reading 

skills'* 

(The teaching of reading means mors than having a few books • 
around. ) ■ ! ■ ■ . ■ 

- • . / j . • . , 

3. recognizes that a total reading program reaches beyond.the 
: ' developing of basic reading- skills . ' /. , / 



(A person really never stops learning how to read. ^h ere are 
- always new skills to learn.) / 

4. relates the skills of reading to a total language program. 
(Reading, writing, lis tening //and' speaking are more like a' 
web than like four peas in*a/pod. You touch one strand of 
language experience , and the/ whole web vibrates and responds.) 



5. makes provisions for a comprehensive literature program. 
(Get a lot of books of all kinds in kids' hands.) 

/ : £!i • ■ f . " / 

6. recognizes that it is more important to engage 'in literature 
than to talk about literary/ terms. 

% (Literary terras, conventions, and systems of classification 
are inventions , of the profession. If talk about these \ 
externals is subs tituted/ for experience with literature, we 
• ^murder to dissect," as /Wordeworth put it.) \ 



7. recommends that teachers^ allow and encourage students to select 
and read all types of literature, especially contemporary. 
(Take the lids off the /reading Hat , and let kids explore . ) 



8. helps teachers to identify, accept, and explore all varieties 
of affective and- cognitive response. - / 
(What kids say about /literature is important, and so is how^ 

* they feel about it.// Our efforts should, be devoted to helping 
kids extend and deepen their responses.) / 

' ' // ' 1 I 

9. suggests acting andi^ role playing as a means of exploring 

literature. jj . , ' - * 

(Litetature is frozen dran^a. Whenever you get your body 
into the language of a poem or story, ydu!re interpreting 
it.) " - m \ ...... . «... / 

Evaluation: Discovering and Describing Where We Are -V^T * 

This guide . \ / 

1. has a coherent and useful rationale for evaluation. 

(The "rationale should be reTated to philosophy and objectives. 
The reporting policy should be explici t . ) . ' 

2. stipulates/ that reporting procedures describe pupil progress, 
[ including growth beyond the scope of stated objectives.. 

(Teachers and students should not feel inhibited by narrowly 
. specif ijed objectives . "The asides are essential to the 

insides ■ , 

. ' / r / ■ . * ' • * 

3. makes clear that grades and standardized tests, if used, do v . 
not constitute the major purpose of evaluation. 
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1 (Grade 8 and scores are hot- end sj the end of evaluation should 

be information useful for furthering achievement.) 

■ *' \ *» ' 

4. suggests methods of evaluation that encourage rather than 
discourage students. 

(Teachers phould encourage and respect whatever progress 
pupils make gather than punish or badger .them for lack of j 
| progress • ) * \ ) 

helps teachers diagnose individual \learning progress and 
suggests methods and material to accomplish this. 
(Each pupil learns in a different way and at a different 
rate from other pupils;) 

» ■ * ■ 

6. suggests that most' evaluation be tailored to the student's^ 
ability, age, and personality. 

(Evaluation shpuld be adapted to people, not vice versa. 
If evaluation' is primarily for helping individuals "'learn-,-; — ----- 
and if differences are at least acknowledged, then evaluation 
should be individualized .} , 



7. recognizes that the student must be involved in all evaluation. 
(Self-evaluation is crucial to learning.) 

8. suggests ways that teachers and. studen ts can use the results 
of evaluation, to change, the program as often as necessary* 
(The ideal curriculum is tentative, flexible, and responsive 

1 to the results of continual evaluation. ) f 

Design: Form, Function, and Flavor 
This guide 

1 . is easy to read ; the language is clear and effective. +>: 
(Guide writers should set a good example in communicating; 

our medium has a message.) 

2. exhibits an appealing form and style. 

(An attractive and creative guide will stimulate us^e.)^ 

3. has ; a format that makes revision convenient. 

a (A loose-leaf format makes a guide more amenable ^to change.) 

4. states its relationship to other <curriculpm guides published 
by the school systenu / . 
(Sometimes new teachers have a better idea of what's going 

on when curriculum relationships are explicit.) 

5 . sugges ts sk resources a large varie ty of specific background 
materials and schooj. services. 




'(A guide, to be useful, must have useable things in it.) 

[ ' 

identifies people and procedures thafpromote interdisciplinary 
activi ties . ' * 

(We sometimes; build walls around ourselves with labels* like 
English, social sti^dies, and science.) , 
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